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ПСИХОЛОГО-ПЕДАГОГІЧНА КОМПЕТЕНТНІСТЬ УЧИТЕЛЯ  
В АСПЕКТІ ФОРМУВАННЯ ЗДОРОВОГО СПОСОБУ ЖИТТЯ УЧНІВ

Анотація. Подано розгляд явища особистої зрілості вчителя як ключового чинника ефективності 
педагогічної діяльності. На основі аналізу психолого-педагогічних підходів до інтерпретації сутності 
особистісного розвитку ми визначаємо такі критерії особистої зрілості вчителя: самовизначення, 
здатність до самосвідомості, спонтанність, справжність, готовність до емоційно близьких стосунків тощо, 
а також адекватність самосприйняття та сприйняття оточення, внутрішній контроль, толерантність, 
гнучкість, толерантне ставлення до суперечностей, розуміння відносності речей, позитивного самоіміджу, 
схильності до творчості, існування індивідуальної життєвої філософії та професійної позиції. 

Гуманізація школи та організація навчально-виховного процесу на засадах особистісного 
підходу вимагає від вчителя високого рівня особистої зрілості, який може представити себе учням не 
як безособовий функціонер, виконавець професійних обов’язків, а як оригінальна особистість, яка має 
власну позицію, яка відкрита у вираженні своїх почуттів, емоцій та поглядів. Навчання таких викладачів 
вимагає реалізації комплексу педагогічних умов у середовищі закладів вищої освіти, пов’язаних із 
забезпеченням суб’єктивної позиції студентів, активізацією їх рефлексивних процесів, діалогізацією, 
проблематизацією та персоналізацією педагогічного спілкування.

Підготовка таких викладачів вимагає реалізації у навчальному просторі вищого навчального 
закладу комплексу педагогічних умов, пов’язаних із підтримкою предметної позиції студентів, активізацією 
їх рефлексивних процесів, діалогічного характеру, уособленням та ускладненням педагогічної взаємодії, 
застосування технології соціально-психологічної підготовки особистісної зрілості.

Ключові поняття: зрілість, особистісна зрілість, критерії особистої зрілості вчителя, розвиток особистої 
зрілості вчителів.
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Abstract. The article contains a consideration of the phenomenon of the teacher’s personal maturity as 
the key factor of the efficiency of pedagogic activity. Preparation of such teachers demands realization in 
educational space of a higher educational institution of a complex of the pedagogical conditions connected 
with maintenance of a subject position of students, activation of their reflective processes, dialogical character, 
personification and making problematic of pedagogical interaction, application of technologies of socially-
psychological training of a personal maturity.
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Introduction. The personality of the teacher was 
always considered as a decisive factor in the effi-
ciency of upbringing. The outstanding teachers 
of the past constantly stressed that the success of 
upbringing depends not only on the subject com-
petence and a teacher’s skill in teaching meth-
ods but above all on his personal qualities. This 
dependence becomes even more evident in terms 
of changing the education system to the personal 
approach in the context of which the stress is put 
on the development of the personal characteristics 
of students: subjectivity, autonomy, reflexivity, 
creativity, inner freedom, responsibility and so on. 

The methodology of the personal approach 
requires a transition to such a style of educational 
relationships that ensures the formation of subjec-
tiveness as the pupils’ ability to consciously, crea-
tively and independently to determine their own 
life, to take responsibilities for their actions. The 
personal development of students, in its turn, is 
possible only on condition that there is the appro-
priate level of personal ripeness of the teacher: 
«for the child’s correct personal development, 
it is necessary that first of all, the teachers them-
selves possess the adequate personal organization»  
[1, p. 350]. 

State of the problem research. It is difficult to 
imagine, how the teacher can promote harmoniza-
tion of the personality of students if he himself is 
not deprived of psychological complexes and inter-
nal contradictions. In R. Burns’ opinion, teachers 
with the negative I-concept «experience social and 
emotional difficulties which cause uneasiness, gen-
erate stress and finally should for sure be reflected 
in their teaching work» [1, p. 302]. N. Osuhova 
fairly notices that «by means of intimidated and 
conformed teacher who does not accept himself 
and others, it is impossible to solve a problem of a 
school humanization» [9, p. 30]. Psychology and 
pedagogical researches testify that «together with 
cognitive development of the teacher the impor-
tant requirement, which is necessary to consider 
in the course of vocational training, is his general 
psychological tone and adequacy of personal reg-
ulation» [1, p. 314]. Whatever pedagogical tech-
niques, methods and modes the teacher did not 
own; he should show to the students, first of all, 
the sample of psychological health and a personal 
maturity. 

Numerous researches testify the importance 
of personality maturity of the teacher as precon-
ditions of efficiency of pedagogical activity and 
in these researches the existence of indissoluble 
connection between personal characteristics of the 
tutor and personal formation of students is proved 
(R. Burns, U. Glasser, I. Dubrovina, A. Markova, 
L. Mitina, A. Orlov, C. Rogers and others). The 

personal maturity of the teacher defines a human-
istic orientation of his actions and deeds, ability to 
creative self-realization and self-development in 
professional work space. Therefore in the course 
of vocational training of the future teachers, the 
character and an orientation of personal develop-
ment of students has not smaller importance, than 
the academic achievements. In this connection, the 
development of a personal maturity of the future 
teachers should become one of priority tasks of 
their vocational training. 

The analysis of psychological and peda-
gogical researches testifies that despite interest 
of scientists to studying of various aspects of the 
teacher’s person, the problem of personal maturity 
formation as a complex attribute of the teacher 
meanwhile has not got appropriate interpretation. 
Much attention is demanded, in particular, by such 
questions, as criteria and structure of a personal 
maturity of the teacher, laws of its formation, psy-
chological mechanisms, pedagogical conditions 
and ways of purposeful influence on personal 
formation of the future teachers, dynamics of per-
sonal development of the teacher in the course of 
vocational training. 

The concept «maturity» is widely enough 
used recently in psychology, pedagogics and other 
sciences. In particular, such versions of a maturity, 
as biological, cognitive, intellectual, academic, 
emotional, psychological, social, civil, profes-
sional, spiritual, etc. are investigated. The term 
«a personal maturity» is used in papers of L. Ant-
siferova, Yu. Gil’buh, V. Morgun, N. Tkacheva, 
V. Petrowskiy, D. Leont’ev, O. Stepa and others. 

V. Morgun and N. Tkacheva define the 
mature person as the conscious and self-regulated 
individual who has carried out transition from 
object of education to the subject of education, 
realizes himself as the integrity which is included 
in a society system, in an activity system. The 
mature person during its development more and 
more independently selects or changes, improves 
its own leading activity and a social situation of 
its development and, thanks to it, itself. Hence, the 
basic criterion of a personal maturity V. Morgun 
and N. Tkacheva consider independence, ability 
of the person to self-determination and self-control 
[6, p. 109].

I. Kon uses concept a social maturity of 
the person, considering it as a stable condition 
of the person which is characterized by integrity, 
predictability, a social orientation of behaviour 
in all spheres of vital activity, ability to adequate 
perception of itself and surrounding people. «The 
mature person is a person who actively owns it’s 
environment, owns stable unity of personal traits 
and value orientations and is capable to perceive 
correctly people and oneself» [3, p. 177]. 
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L. Bozhovich defines the person as the 
human who has reached highly enough level of 
development, when he starts to perceive and under-
stand himself as a single whole, different from 
other people, that is expressed by concept «I am». 
According to the researcher, an indicator of devel-
opment of the person as personality is socially 
comprehensible and optimum parity for it of such 
qualities as: responsibility and feeling of internal 
freedom, feeling of self-respect (self-esteem) and 
respect for other people, honesty and conscien-
tiousness, readiness and aspiration to socially nec-
essary work, criticality and conviction, presence of 
stable ideals, kindness and severity, initiative and 
discipline, desire and ability to understand others, 
insistence to oneself and to another, will, ability to 
argue, readiness to operate, boldness, readiness to 
run risks and care [2, pp. 160–166]. 

Key indicator of a mental maturity, accord-
ing to G. Suhobskaya, is reflexivity, ability to a 
reflexion, as all new growths and specificity of 
person’s displays at adult age are connected with 
this quality [11, pp. 17–20]. The researcher con-
siders as attributes of a psychological maturity of 
the person: ability to independent forecasting of 
one’s behaviour in any reality situations on the 
basis of the generated ability to extract the neces-
sary information and to analyze it for the purpose 
of the decision of concrete and non-standard life 
situations; ability to mobilize oneself on perfor-
mance of own decision contrary to different cir-
cumstances and internal socially not motivated 
unwillingness (I «was tired», I «do not want», «It 
is difficult», etc.); ability to trace independently 
a course of performance of own actions and their 
results (that provides readiness of the person 
for «normal imaginary bifurcation» on «I am an 
executor» and «I am a controller»); ability to an 
estimated reflexion on the basis of the generated 
consciousness and an objective unbiased estima-
tion of one’s opinions, actions, deeds; ability to do 
conclusions from own behaviour in different situ-
ations, raising quality of forecasting, performance 
of planned and objectivity of estimations; ability 
to react emotionally adequately to various situa-
tions of own behaviour. 

Characterizing the mature person, research-
ers focus attention on such indicator, as autonomy, 
self-determination. So, for example, D. Leont’ev 
considers personal potential as an integral charac-
teristic of the mature person, which is shown in 
the form of self-determination, – ability to operate 
rather independently both from external, and from 
internal conditions (biological factors, require-
ments, character and other mental structures)  
[4, pp. 5–11]. Self-determination indicator is pos-
sibility of the individual as in cognitive, and in the 
practical level to deviate from a stream of everyday 

vital activity, to fall outside the limits of habitual 
and standard, to overcome the set circumstances 
and finally to overcome oneself. In such transcen-
dental relation to own life, first of all, the personal 
maturity is shown. 

In human psychology a mature person is 
mainly considered as a perfect person, character-
ized by mental health, the fullest development of 
inclinations, productivity and inclination to creativ-
ity. G. Allport used the concept of maturity, describ-
ing a mentally healthy person. A mature person, in 
his opinion, differs by the following main features: 
wide limits of «Myself», the ability to see yourself 
from the side; ability to warm, sensitive, social rela-
tionships that are expressed in friendly intimacy 
(the ability to show a deep love for your family and 
friends, not stained by proprietarily feelings and 
jealousies) and sympathy (tolerance to differences 
between themselves and others and a deep respect 
for people and recognition of their position); self-
acceptance, a positive self-image and a composed 
attitude to their own deficiencies; realistic percep-
tion – the ability to see things as they are, without 
distorting the facts to suit their fantasies and needs, 
the adequacy of the level of demands; the self-
knowledge ability; sense of humor; the ability to 
proactive conduct – conscious influence on their 
surroundings in new ways; holistic life philoso-
phy – the system leading values, which give mean-
ing to everything that a man does [7].

A. Maslow considers the personal devel-
opment of man in connection with the concept of 
self-actualization, which means the maximum full 
disclosure of the inherent innate potencies [5]. He 
pointed to the characteristics that distinguish self-
actualized personalities: the highest degree of per-
ception of reality; the developed ability to perceive 
yourself, others and the world at large as they really 
are; the increased spontaneity; the developed abil-
ity to focus on a problem; a more expressed desire 
for solitude; autonomy, opposition to any involve-
ment of another culture; perception of freshness 
and richness of emotional reactions; frequent 
breaks in peak experiences; identifying itself with 
the whole human race; capacity for constructive 
interpersonal relationships; democratic structure 
of one’s character; developed creative abilities.

To describe the phenomenon of personal 
maturity C. Rogers used the term «fully function-
ing person» [10]. The main characteristics of a 
fully functioning individual he considered: open-
ness to experience, lack of fear of your own feel-
ings, whatever they may be – negative or posi-
tive; living in the present with full awareness of 
each moment, the being ready to rebuild their own 
behavior to the extent that the experience provides 
new opportunities, flexibility and ability to adapt 
to changing conditions of life; belief in yourself, 
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your inner motivation and intuition, ever-growing 
confidence in their own ability to make decisions.

It should be emphasized that according to 
most scholars between the chronological age and 
personal maturity of the individual there is no 
direct dependence. Responding intellectually and 
socially to his age, the individual may be character-
ized by a low level of personal maturity (S. Kovi, 
G. Allport, E. Fromm, P. Hersey et al.).

The purpose of our article is to substantiate the 
pedagogical skills of the teacher as a means of 
forming a healthy life.

Outline of the basic provisions. The majority of 
researchers, considering a phenomenon of a per-
sonal maturity, focuses attention on such charac-
teristics of the person, as self-determination, self-
control in a counterbalance of external determina-
tion; creativity in a counterbalance to reproduction; 
individuality, authenticity in a counterbalance to 
standardization, banality; initiative in a counterbal-
ance to passivity; self-esteem in a counterbalance to 
a negative self-estimation; a personal openness in a 
counterbalance to an estrangement and closeness; 
reflexivity in a counterbalance to an impulsiveness; 
flexibility, understanding of a relativity of things in a 
counterbalance to rigidness, dichotomizing («black-
and-white») thinking; realness of perception of the 
reality in a counterbalance to stereotype and bias. It 
is obvious that the personal maturity has not one-
dimensional, but multidimensional structure, i.e. 
it integrates the complex of interconnected traits. 
Generalization of various approaches gives the 
grounds to allocate some bipolar parameters which 
have great value in a context of pedagogical activity 
and characterize the level of a personal maturity or, 
accordingly, immaturity of the teacher. 

Proactivity (self-determination, autonomy, ini-
tiativeness) – activity (passiveness, dependence, 
orientation to authorities). One of the main fea-
tures is the maturity of the individual autonomy, 
inner freedom – the ability to distance him/herself 
from both impact of the environment and the prin-
ciples on which behavior based up to the present 
moment. A matured person is able to switch from 
one to the other activity determinants, to choose 
between alternatives, to resist the temptations 
and distractive factors, to change arbitrarily lead-
ing principles of behavior. The self-determination 
ability becomes particularly important in the con-
text of the personality-oriented approach, which 
requires the teacher to show willingness over situ-
ational activity, to resist generally-accepted pat-
terns and pedagogical routine, defend own crea-
tive freedom and uniqueness, critical treatment of 
widely-known truths.

Reflexivity, a reflexive ability to go beyond the 
accomplished activities – activity absorption, ina-
bility to go beyond its boundaries and look at him/
herself and own actions from the perspective of an 
observer. The most important feature of reflection 
is that it allows the individual to go beyond the 
accomplished activities and look at him/herself as 
if from another side, from the position «over» and 
«behind» to control his/her own activity based on 
awareness of him/herself and own actions. Through 
reflection a person becomes an object of control by 
him/herself. Reflection allows the teacher to be a 
full author that constructs his/her present day and 
future, allows to understand and evaluate the dif-
ficulties and contradictions of educational process, 
resolve them independently and constructively 
according to his/her own orientations on values, 
to consider the problem as a stimulus for further 
development, overcoming own limitations. The 
teacher’s awareness of his/her own potential, pros-
pects for personal and professional growth prompts 
him to constant experimentation, creativity. Hence 
reflection can be seen as an important means of 
professional self-development, a condition and 
factor of the personal development. Self-observa-
tions and analysis of the own actions in different 
situations as if through the eyes of another person 
helps the teacher to understand the peculiarities 
of professional and role behavior and thus allows 
to correct it. Only thanks to reflection the teacher 
becomes a real participant in the sense that he or 
she can consciously and deliberately transform 
him/herself, to question and change those princi-
ples, which are based on his/her actions.

Spontaneity, authenticity, no fear of self-disclo-
sure, the ability to emotionally close relation-
ships – being closed, hiding behind various social 
masks and facades, fear of emotionally close rela-
tionships. C. Rogers states that the personal devel-
opment of pupils is determined by the ability of the 
teacher to form when communicating with them a 
special type of interpersonal relationships that he 
calls «helping ones». One of the conditions of such 
relationships is the congruence of experiences and 
behavior of the teacher. This means a sincere, 
frank, direct and conscious manifestation of own 
feelings by the teacher, his attitudes towards his 
pupils. «The facial», alienated, formal communi-
cation is the opposition to the congruent, when the 
teacher hides his true feelings under a role profes-
sionally impersonal mask. A. Orlov notes: «If a 
teacher behaves insincerely, tends to hide behind 
the guise of various kinds («facades», «stripes») if 
he shows disrespect or cold ... he adversely affects 
the personal development of the pupils» [8, p. 182]. 
The reason for the teacher’s avoiding close, open 
relationships with his pupils may be his low level 
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of personal maturity, manifested in anxiety, deep 
concern, doubt about the ability to cause the sym-
pathy and respect. The spontaneous teachers build 
their communication with pupils on the basis of 
personal feelings, rather than social-role expecta-
tions, openly show their qualities and emotions, 
come to the students individually pay attention not 
only and not so much to their competencies and 
academic achievements, but to the personal traits, 
extracurricular interests and inclinations.

The realistic perception of themselves and the 
environment, the ability to see things and other 
people as they really are – is a distorted percep-
tion of reality due to the impact of different kinds 
of unconscious attitudes, stereotypes and psycho-
logical defense mechanisms. Personally mature 
teachers are distinguished by a more adequate 
perception of reality; know themselves better and 
easier perceive themselves as they are. They are 
characterized by a less dependence on the mecha-
nisms of psychological defense; in particular they 
are not characterized by the distorted perception of 
themselves and the pupils, which often reduces the 
teachers’ activity with a less psychological harmoni-
ous type. Often teachers with low level of personal 
maturity perceive themselves limited – only as per-
formers of respective social role. This makes the 
teacher’s activity poorer, dehumanizes his activity, 
because the personality is always broader and richer 
than any role. For example, it is important for teach-
ers not only teach but also learn, that is to go beyond 
their role. Taking into mind only what corresponds 
to the social role, and discarding the rest, the teacher 
limits his personality, turning it into a kind of mask, 
behind which it is impossible to make out a living 
person. Another, also negative consequence of inad-
equate self-image psychology explains the known 
pattern: the more difficult for a person to perceive 
oneself, the more difficult it to take the others. The 
teacher is not able to perceive pupils as they are, 
denying their right to be themselves, which causes 
communication barriers psychological conflicts and 
brings to nothing the educational effort.

The internal locus of control, taking responsi-
bility for their actions themselves is the external 
locus of control, attribution of responsibility to the 
environment. The results of the research indicate 
that teachers with an internal locus of control tend 
to take responsibility for the consequences of their 
actions, have a higher level of personal maturity 
than the teachers with an external locus of con-
trol that shift responsibility to others: colleagues, 
pupils or their parents. Teachers from the internal 
locus of control are characterized by kindness, 
tolerance, altruism, perseverance, self-criticism, 
a tendency to critically analyze their own actions.

Tolerance, flexibility, tolerance of contradictions, 
dissimilarities, understanding of the relativity 
of things, openness to everything new – intoler-
ance, being categorical, dichotomous («black-
and-white») thinking, rejection of alternative 
views. The personal development of pupils is 
largely dependent on the ability of teachers toler-
antly accept different points of view, to recognize 
children’s’ right to their own position. Tolerance 
is the result of the teacher’s conscious choice of 
this position in the relationships with the pupils, 
resulting from the understanding, acceptance and 
respect for plurality and diversity of life, recog-
nizing the inevitability of individual differences, 
and – preparedness to build their own world so 
strong and flexible, to be open to interaction with 
the others. The teacher should have sufficient 
intellectual flexibility, not to be dogmatic, not state 
that there is only one way to solve the problem, the 
one and only correct view. Unfortunately, in daily 
teaching practice frequently observed manifesta-
tions of the teachers’ intolerance – from indiffer-
ence to the child’s own opinion to frank and hard 
impaired and even the humiliation of the pupil for 
the «wrong views». This behavior shows primarily 
the low level of personal maturity teacher.

A positive self-concept, self-confidence – a nega-
tive self-concept, self-diffidence. R. Burns on the 
basis of summarizing several researches makes 
conclusion that authoritarian tendencies in com-
munication is often inherent to diffident teach-
ers with negative self-rating, who feeling their 
own personal inadequacy, anxiety and insecurity, 
are identified with authoritarian roles, which are 
manifested both with the excessive cruelty and 
authoritativeness and as well the desire to establish 
himself for any price in the eyes of students. And 
vice versa, a teacher with a positive self-rating, 
«feeling confident in the classroom, does not feel 
the need of psychological defense ... accepts easily 
some limitations of his opportunities and capabili-
ties of students ... will be able to be friendly and at 
the same time, in the right case to turn to justified 
criticism» [Burns 1986, p. 310]. Self-confidence 
helps the teacher to overcome fear and anxiety, to 
enjoy the progress and not to despair, facing diffi-
culties to remain emotionally balanced and flexible 
enough to interact with students for a long time.

Creativity, enthusiasm, inclination for risk, the 
creative transformation of reality – a reproduc-
tive orientation, stereotyping, fear of risk, a ten-
dency of keeping to established standards. Practice 
shows that those teachers who have an expressed 
belief, passionate about something (their subject, 
ideas) deeply and truly believe in something (truth, 
beauty, goodness, justice, freedom and self-worth 
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of each person) help to the personal development 
of students. Typically, children recognize easily 
the spiritual emptiness, distrust and false in teach-
er’s actions and internally try to suspend from 
him. Only those teachers who are characterized 
by bright personality and creativity can be not just 
sources and transmitters of information, not just 
good people, but also to be the catalyst for per-
sonal growth of students.

The presence of the own life philosophy and 
personal and professional position – an amor-
phous idea about their life and professional pri-
orities, passive perception of externally imposed 
values and principles. Unlike those who passively 
and uncritically accepts the goals and values which 
areimposed by the environment, the personality 
matured teachers have a clear idea of their life, 
professional aspirations and beliefs, know what 
they want, and accordingly structure their lives 
and organize the professional activities. They are 
characterized by a sense of confidence, stability 
and optimism for the future. Temporary life and 
professional difficulties do not reduce their desire 
to follow the chosen strategy. His goals, values and 
beliefs as they experience personally meaningful, 
such as providing a sense of directional and mean-
ingfulness of life, professional activities.

The allocated parameters can be considered 
as criterion of a personal maturity of the teacher 
and, at the same time, as reference points of its 
personal-professional development. 

Development of a personal maturity of the 
future teachers demands reconsideration of tradi-
tional problems of their preparation which are usu-
ally seen in formation of various aspects of profes-
sional competence, perfection of methodical skills, 
equipment of students by an arsenal of means of 
pedagogical influence, etc. As A. Orlov fairly marks, 
it is necessary to refuse such ideas about pedagogi-
cal skill as about set of non-personal professional 
knowledge, skills and habits which are transferred 
in the course of training and are defined by the expe-
rience of pedagogical activity. Pedagogical skill 
should be considered as a result of personal growth 
of the teacher in the profession, as consequence of 
improvement of its complete creative and personal 
potential inseparably linked with specificity of a 
personal position in a socially-psychological con-
text of teaching and educational process [8, p. 153]. 
It is necessary not habitual «improvement of sphere 
of professional knowledge, skills and habits», but 
working out of a complex model of pedagogical 
accompaniment and support of personal formation 
of the future teachers. 

For stimulation of development of a per-
sonal maturity of the future teachers it is neces-
sary to create conditions for transformation of 

students from objects of pedagogical influence 
into subjects of personal-professional formation. 
Pedagogical support of personal development of 
students assumes creation in a higher educational 
institution of educational space which stimulates 
subject forms of students activity in determination, 
of which the leading part is played by the person 
itself: initiative, shown in initiation and expansion 
of this or that activity without external prompting; 
creative, shown in the decision of tasks for which 
neither the way of the decision, nor possible results 
are not known in advance; super-situational, that 
is an activity exiting for frameworks of a situation 
which is set by sociocultural norm or answers the 
previous experience of the individual; the self-man-
agement, shown in conscious management by one’s 
possibilities, construction and realization of vital 
strategy, the organization of one’s way of life and 
professional work, professional self-improvement; 
reflective – comprehension, critical analysis and 
correction of one’s actions as a subject of activity, 
definition of own advantages and lacks, prospects 
of the further personal and professional growth. 

The analysis of domestic and foreign psy-
chology and pedagogical concepts of the person-
ally-focused educational interaction gives the 
grounds to allocate some pedagogical conditions 
necessary for stimulation of subject activity and, 
accordingly, of development of a personal matu-
rity of pedagogical high schools students. The first 
of them consists in transition from monologue to 
dialogical strategy of pedagogical interaction. At 
monologue strategy the teacher operates thus as if 
only he is the full subject and the carrier of the 
real true. Unlike it, dialogical strategy is based on 
a recognition of subjective full value and basic 
equality of co-operating partners and in this sense 
abstracts from possible differences in the social 
status of the teacher and students. 

Researchers consider as base characteristics 
of dialogical pedagogical interaction: mutual trust, 
an openness, goodwill, the common vision of situa-
tions by the teacher and students, a mutual orienta-
tion on the problems solving, equality of psycho-
logical positions, mutual understanding (L. Petro-
vskaya, A. Spivakovskaya); equality, mutual trust, 
mutual understanding, mutual sympathy (R. Karn-
eev); orientation to equality in communication, 
aspiration to mutual understanding, co-creation 
and mutual development (S. Bratchenko); personal 
orientation, equality of psychological positions, 
mutual penetration into the world of feelings and 
experiences, readiness to accept the partner’s point 
of view, a withdrawal from especially role position 
(N. Ostroverhova). Despite of certain differences, 
the majority of researchers recognize the most effec-
tive from the point of view of creation of favorable 
conditions for personal development of pedagogical 
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process subjects the dialogical, the subject-subject 
strategy of interaction which assumes: perception of 
students as partners psychologically equal in rights; 
certainly positive relation to them and belief in their 
potential creative possibilities; a personal openness 
and trust; disposing to mutual understanding and 
creative cooperation; granting to students of a free-
dom in choosing, the right to personal-professional 
self-determination. 

Dialogical character of pedagogical interac-
tion is connected, first of all, with transformation 
of superposition of the teacher and subordinated 
position of the student in personally equal in rights 
positions of partners of joint activity. Construction 
of pedagogical process on dialogue principles as 
cooperation equal in rights is a necessary condi-
tion of realization of the personal approach and, at 
the same time, the precondition of development of 
a personal maturity of the future teachers. 

Development of a personal maturity of stu-
dents is possible under condition of personification 
of relations of pedagogical process subjects. Unper-
sonified pedagogical interaction is based exclu-
sively on socially-role expectations: the teacher 
plays a role of the instructor, the teacher, and the 
student – a role of the subordinate, the pupil. Eve-
rything that is beyond these social roles, is forced 
out from pedagogical process, disappears behind 
official masks or facades. It interferes the occur-
rence between teachers and students of mutual 
trust, psychological contact therefore the develop-
ing potential of educational interaction essentially 
decreases. Development of a personal maturity 
of the future teachers demands personification of 
pedagogical relations, refusal of role masks and the 
facades, adequate inclusion in interaction of those 
elements of personal experience (feelings, experi-
ences, emotions) which are beyond role expecta-
tions. It is important, that in various situations of 
pedagogical communication the teacher concerned 
the student not from a position of a formal role of 
the instructor, but accepted it as the person, not from 
a position «over», but from a position of the partici-
pant of dialogue equal in rights. Under such condi-
tion it is established not inter-role, but interpersonal 
contact, arises dialogue therefore the psychological 
basis for positive changes in informative, emotional 
and behavioural spheres of subjects of pedagogical 
interaction is created. 

Development of subjective character of the 
person occurs during the creative activity directed 
on decision of tasks for which neither the way of 
the decision, nor possible results are not known 
in advance. Hence, an important condition of 
stimulation of personal development of the future 
teachers is making the pedagogical process prob-
lematic, wide use of problem, creative tasks which 
demand search activity. Unproblematic pedagogi-

cal interaction is constructed under the reproduc-
tive sample: the teacher transfers to students cer-
tain norms and the standards of professional work 
fixed in the form of concepts, principles, methods, 
modes, technologies, etc. Activity of students 
is reduced to comprehension and mastering of a 
material offered to them and the decision of the 
informative-practical tasks put to them. In unprob-
lematic pedagogical interaction the teacher puts 
tasks, students carry them out. Problem character 
of interaction provides change of roles and posi-
tions of pedagogical process subjects. The basic 
function of the teacher should consist not so much 
in translation of norms and professional standards, 
but in stimulation of students’ aspiration to per-
sonal development, the organization of research 
activity, creation of conditions for independent 
revealing and the decision of problems which arise 
in personal-professional formation.

Making pedagogical interaction problematic 
can promote usage of a method of a problem state-
ment in which the teacher creates professionally 
focused problem situations which stimulate com-
prehension by students of personal sense of one or 
another theoretical-pedagogical positions in a con-
text of the future professional work. The teacher 
offers the various points of view concerning this 
or that problem, setting thereby certain space of 
internal dialogue and professional self-determina-
tion of each student. For example, it is possible to 
acquaint students with two concepts of education 
(technocratic, «forming» according to which the 
student is an object of pedagogical influences, and 
naturalistic, assuming support of development of 
the potential abilities put by the nature and qualities 
of the individual) and suggest to define one’s own 
relation to them. Thanks to it process of personal-
professional development of the future teachers 
gets variation character, conditions for a choice by 
students of an individual approach to the decision 
of one or another pedagogical problems are cre-
ated. Any pedagogical problem can be differently 
apprehended and interpreted by students who ana-
lyze and estimate it from the personal positions. It 
is necessary to underline that in the conditions of 
the latent dialogue which occurs during lectures, 
students independently carry out a personal choice 
and define own relation (meanwhile substantially 
contemplate) to those or other problem aspects of 
the future professional work.

The future teachers receive broad opportu-
nities for a substantiation and detailed representa-
tion of own point of view during the active form 
of professional-semantic dialogue, characteristic 
for practical, out-of-class activities, and also free 
dialogue with teachers. In this case there is a joint 
with teacher choice of actual professional-seman-
tic problems, their discussion is organized which 
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comes to the end with a dialogue reflexion. Such 
form of dialogical interaction assumes creative 
participation of the teacher in the process of choice 
of one or another approaches, interpretations, his 
sincere enthusiasm for a subject, personal experi-
ence of discussed problems, his right to express 
and defend actively own point of view, to convince 
students in its justice. The result of collision of 
various, at times even opposite, positions should 
become an atmosphere of common creative search 
of answers to personal and professional problems 
exciting students. The organization of such dia-
logue assuming a moral and aesthetic estimation 
of the various pedagogical facts, phenomena and 
processes, promotes deeper understanding, emo-
tional experience, reflexion by students of valua-
ble-semantic contradictions and problems of peda-
gogical activity, and also substantially stimulates 
their personal-professional development. 

Formation of a subject position of students 
can be promoted by methods of interactive train-
ing which model subject and social aspects of the 
future activity and realize a problematic character 
principle: the analysis of pedagogical situations, 
a case-method, business and role-playing games, 
dramatizations, a method of projects, etc. One of the 
effective means of development of a future teach-
ers’ personal maturity during their vocational train-
ing is the group training, theoretical bases of which 
are intensively developed nowadays. In psychology 
and pedagogical researches transition from applica-
tion of traditional means of preparation of the teach-
ers directed on perfection of their methodical skills 
and subject competence, to use of various socially-
psychological, psychotechnical and even psycho-
therapeutic procedures, which create conditions 
for the general personal development of students, 
is planned (F. Vasylyuk, Yu. Gippenreyter, L. Petro-
vskaya, S. Spivakovskaya, R. Burns, T. Gordon, 
C. Rogers, T. Yatsenko and others). 

The developed programs of socially-psy-
chological training for students of pedagogical 
high schools have a various orientation: increas-
ing of professional communicative competence, 
mastering of bases of actor’s skill, development of 
separate communicative qualities (empathy, sensi-
tiveness, dialogical character), activating of moti-
vational potential, development of a professional 
orientation, consciousness, etc.

In process of training work with the future 
teachers the basic concepts of the human-centered 
psychotherapeutic approach are made operative 
(C. Rogers), concerning a pedagogical context. The 
basic postulate, on which such training is based, 
consists in that quality of pedagogical process is 
defined by quality of interpersonal dialogue of the 
teacher and students which, in turn, depends on 
level of a personal maturity of the teacher, its rela-

tion to himself. Hence, the primary goal of train-
ing – to promote development and harmonization of 
the teacher’s person, and, thanks to it, to increase 
the efficiency of pedagogical process as a whole. 

Group training can be an effective mean of 
pedagogical support of personal-professional for-
mation of the future teachers, expansion of their 
personal experience, correction of professional 
settings, positions, professional identity. Specially 
organized interpersonal interaction in groups of 
socially-psychological training gives the chance 
to students to feel themselves psychologically 
more protected, self-assured, capable to coopera-
tion, raises their readiness to accept themselves and 
pupils. All of it considerably facilitates to the future 
teachers the decision of uneasy problems of dialogue 
with schoolchildren, does less intense collision with 
realities of school life. Participation in group train-
ing also promotes to correction of inadequate pro-
fessional stereotypes, formation of students’ ability 
to more objective, unbiased and deep understand-
ing of themselves and surrounding people. Typi-
cal effects of socially-psychological training of the 
future teachers are: a tendency to give to relations 
with pupils as much attention and value, as to the 
subject maintenance; the aspiration to accept inno-
vative, creative ideas of pupils instead of to react to 
them as on threat to own authority; propensity to 
resolve interpersonal problems together with pupils, 
instead of traditional disciplinary means; the general 
harmonization of the person. Training approaches 
pedagogical dialogue to therapeutic one, promote 
personal growth of the future teachers, harmonizing 
system of their intrapersonal relations.

Conclusions. Thus, a major factor of education 
which finally defines its efficiency, the person of 
the teacher is. As by means of a curve ruler it is 
impossible to spend a straight line, so by means of 
immature, intimidated and conformed teacher who 
does not accept himself and pupils, it is impossible 
to bring up the mature person. For a school humani-
zation and the organization of pedagogical process 
on dialogue principles the teacher is necessary, who 
is characterized by high level of a personal matu-
rity and can appear before pupils not as the faceless 
functionary, the executor of a professional role, but 
as the original person having own position, opened 
in expression of the feelings, emotions and relations. 
Preparation of such teachers demands realization 
in educational space of a higher educational insti-
tution of a complex of the pedagogical conditions 
connected with maintenance of a subject position 
of students, activation of their reflective processes, 
dialogical character, personification and making 
problematic of pedagogical interaction, application 
of technologies of socially-psychological training 
of a personal maturity. 
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